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Abstract 
The development of a student-teacher’s language assessment literacy was viewed 
through her experiences in conducting teaching practice in one of the senior high 
schools in Yogyakarta, Indonesia. An interview was conducted to explore the 
experiences taking place in the teaching-practice in relation to the language 
assessment literacy development. It was found out that the experiences were 
understood as mostly dealing with administrative tasks and there is a need of more 
knowledge in administrative matter in teaching and assessment. From the results of 
the study it was obvious that further studies need to be conducted to explore the role 
of teaching-practice in the development of student-teaching language assessment 
literacy. More participants and multiple data collection methods in a longitudinal 
study are needed to help student-teachers to be more assessment literate, which in 
turn helps them to be better teachers. 
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Introduction 
Assessment is an integral part of teaching. However, studies have shown that 
many teachers do not have enough knowledge and skills on how to assess their 
students. The teachers’ lack of knowledge and skills on assessment will 
disadvantage their students and render teachers less accountable towards 
stakeholders.    
It is therefore necessary to explore the teachers’ educational measurement 
knowledge and the skills to apply that knowledge to measure students’ 
achievement. This study is aimed to discover the Language Assessment 
Literacy/LAL of student-teachers of English Language Education Study Program, 
Sanata Dharma University, Indonesia. These particular participants and their setting 
were chosen since not many studies have been done to explore their language 
assessment literacy. This study therefore will fill in the gap in the literature.  
The term assessment literacy was first coined by Stiggins (1991) who defined 
it as a fundamental understanding of educational assessment and skills to apply such 
knowledge to measure student achievement. In the field of language assessment, 
Fulcher (Fulcher, 2012) proposes the most detailed working definition of Language 
Assessment Literacy (LAL). To date, despite the agreement that LAL is necessary 
for language teachers, there has been little consensus among assessment experts on 
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what knowledge, skills, and principles (Davies, 2008) that teachers should master 
in order to be assessment literate, or what components of LAL should be taught and 
prioritized (Harding & Kremmel, 2016; Taylor, 2009).  
Assessment literacy has gradually been considered as an integral part of 
teachers’ professionalism (Popham, 2004, 2011; Schafer, 1993; Stiggins, 1995) due 
to the pivotal role of assessment in students’ learning (Black & Wiliam, 1998, 2010; 
Xu & Brown, 2017). Popham (2004) even argued that assessment illiteracy is a 
form of professional suicide considering the vital role assessment plays in students 
learning. However, many studies have shown that teachers are unconfident in 
assessing their students (Volante & Fazio, 2007) and lacking in knowledge and 
skills of educational assessment, and they are in the need of proper training 
(DeLuca, LaPointe-McEwan, & Luhanga, 2016; Herrera & Macías, 2015; Malone, 
2011; Stiggins, 1999).  
In order to address this problem, several studies have been conducted to find 
out what training and knowledge are needed for teachers to be assessment literate. 
Using the survey form they designed for three types of stakeholders (language 
teachers, language teachers training, and language testing experts. i.e. who are 
involved in item writing) in Language Testing and Assessment (LTA),  
Hasselgreen, Carlsen, and Helness (2004) identified training needs of those 
stakeholders in the countries across Europe to offer subsequent training in the field. 
The researchers reported that there is a need for more formal education and training 
in language testing and assessment among those stakeholders. They also reported 
that most LTA activities (using statistics, assessing culture, integrated skills, 
establishing validity, and assessing productive skills) were carried out by teachers 
who have no training in these activities.  
In response to Hasselgreen et al.’s call for more research on teachers’ 
assessment literacy, Vogt and Tsagari (2014) conducted a similar study built on 
Hasselgreen et al.’s research by including additional European countries and 
exclusively targeted foreign language teachers (see also Tsagari & Vogt, 2017). 
Their results show that according to the participants, the LTA literacy of foreign 
language teachers across Europe is not very well-developed. The majority of those 
teachers had received either “a little” or “no” training at all, and they believe that 
their training has not sufficiently prepared them for their work. This study’s results 
then corroborate Hasselgreen et al.’s study. 
Several studies conducted to study both pre-service and in-service teachers’ 
assessment literacy also yield similar results (Mertler & Campbell, 2005; DeLuca, 
Chavez, Bellara, & Cao, 2013; Campbell, C., Murphy, J. A. & Holt, J. K. , 2002, 
Mertler, C. A., 2003, and Plake, 1993 as cited in Mertler, 2009) which show that 
those teachers do not seem to possess high, or even adequate, levels of assessment 
literacy. Researchers have also noted that there is comparatively little research on 
teachers’ current assessment practices from which professional learning programs 
to encourage teacher assessment literacy can be constructed (Brindley, 2001; 
Harding & Kremmel, 2016; Mertler, 2009). Moreover, little research has been 
conducted on teacher candidates’ assessment practice when they are conducting 
their field experiences in schools. While in fact, finding out what teacher candidates 
experience in terms of designing and implementing classroom-based assessment in 
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their teaching practice or field experience will help avoid the phenomena of testing 
the students the way they were tested (DeLuca et al., 2013). Teacher candidates’ 
field experiences can influence their perception of assessment and their assessment 
decisions, as well as many other instructional decisions (Clark, 2015; Heafner, 
2004). This case study therefore is aimed at describing and interpreting what 
happens during teaching practice or field experience in secondary schools in 
relation to teacher candidates’ language assessment literacy development. 
As I mentioned in the beginning of this paper, assessment is an integral part of 
teaching. Teachers will not be able to help their students or themselves to learn, if 
they do not have the knowledge and related skills to assess their own and their 
students’ learning. Therefore, teachers should be assessment literate.  
Even though assessment literary has a vital role in teachers’ teaching and 
students’ learning, many studies have shown that teachers do not have the required 
knowledge and skills to be considered assessment literate. The same studies also 
shown that teachers need training and support to be assessment literate. Therefore, 
in this study, I would like to explore how student-teachers of English Language 
Education Study Program (ELESP) develop, design, and implement their 
assessment plan. In that way then I will be able to see whether they have the 
knowledge and skills to design an appropriate assessment plan. Later, I will observe 
them doing their teaching practice when I can observe the way they assess their 
students. Since pragmatism is the paradigm of this study, I will use multiple 
methods to answer the research questions. 
The following are the research questions guiding this study:  
Central question: 
What happens in teaching practice or field experience in secondary schools in 
relation to teacher candidates’ language assessment literacy development? 
Subquestions: 
1) How do student-teachers of English Language Education Study Program 
develop their assessment plan (formative and summative assessment) in their 
teaching practice in the local secondary school? 
2) How do student-teachers of English Language Education Study Program 
implement their assessment plan? 
3) In what ways do development and implementation affect assessment literacy, 
if at all? 
4) How does the school as a system, where those student-teachers do their 
teaching practice, support their professional development for assessment 
literacy? 
 
Method 
Interview was employed to answer the research questions above. One student-
teacher of English Language Education Study Program, Sanata Dharma University, 
Indonesia who has just finished her field experience (teaching practice) was chosen 
to be interviewed. The interview was conducted in Bahasa Indonesia via text-based 
WhatsApp application. Considering the distance and time difference between the 
interviewee and interview, all the questions were all at once posted in the WhatsApp 
for the interviewee to answer whenever it is possible for her to respond. This 
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technique allows the interviewee to have more time to think about her responses 
and allows the interviewer to ask further questions on her responses that need 
further clarification.  
The interview protocol that I used consists of two parts. The first part contains 
the consent form asking the interviewee whether she is willing to voluntarily 
participate in this study. Once she confirmed that she was willing to participate, 
then the second part was posted in the application. The following is the interview 
protocol: 
(1) Dear participant,  
First of all, I need to get your consent for this interview. 
Before that, let me give you some information about this study. This is a small 
study looking at English Language Education Study Program (ELESP) students’ 
language assessment literacy and the role of teaching practice/PPL in the 
development of ELESP students’ language assessment literacy. Some questions 
will be about your experiences designing and implementing assessment when you 
are doing your teaching practice. Some other questions will be about the role of 
teaching practice, ELESP lecturers, and the courses you have taken before you took 
teaching practice. Your identity will not be revealed in any document published 
related to this data gathering. 
Do you agree to participate in this interview? 
(2) The following are the questions you need to respond: 
1. I believed that you have just finished your teaching practice program. Would 
you please describe your responsibilities in the program? 
2. In terms of assessment, how do you go about planning and implementing your 
assessment plan? I mean, would you please share your experiences in designing 
and implementing your assessment (formative and summative) plan? 
3. Do your lecturers and teacher-supervisor guide you in designing and 
implementing your assessment plan? How do they go about doing it? 
4. Do you think you are ready to do your teaching practice especially in relation to 
conducting assessment for your students’ learning? Why? 
It took two days for the interviewee to respond to these questions. Once she 
replied, I followed up with several questions for further clarification and examples.  
The complete transcript of the WhatsApp interview as well as its translation can be 
found in the appendix.  
Thematic analysis was applied to analyze the transcript of the interview. I 
followed Braun and Clarke's (2006) step by step procedure of thematic analysis to 
analyze the interview transcript. First, I transcribed the interview. This was easy 
since the interview was conducted using text-based WhatsApp desktop application, 
so what I need to do just copied and pasted the interview/chat into word processor. 
Then, I translated the interview transcript into English. This helped me to 
understand it deeply since I had to read the original transcript over and again to 
ensure that I did not miss the original meaning of the conversation. Then, using 
MAXQDA 12 software, I coded the transcript and found 48 codes. The codes were 
informed by the research questions that I have formulated, so this kind of coding 
was deductive in nature. I then compiled and collated those codes into some themes 
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in order to provide insights and deeper understanding on what happened during 
teaching practice in relation to student-teacher language assessment literacy 
development. 
 
Findings and Discussion 
Based on the themes found in the interview transcript, what happened in the 
teaching practice program was that this student-teacher dealt with mostly 
administrative tasks. From the day one she entered the school, until the last months 
of the teaching-practice program, most of the tasks were administrative. Even in 
their teaching and in the assessment design and implementation, she dealt with 
administrative matter. Her concern in the assessment design was how to design 
rubric to assess attitudes, skills, and knowledge correctly using the template given 
by the vice headmaster in curriculum. She thought that she was not prepared enough 
to design a lesson plan and its rubric since her lecturer did not teach her. She even 
suggested that ELESP lecturers should equip their student-teacher with more 
detailed knowledge on how to write lesson plan, especially in terms of designing 
and writing those rubrics. 
In terms of designing the assessment, she received little help from her teacher 
supervisor and lecturer since she was considered competent enough to design it. 
She was also trusted to teach Grade XII students. Usually, student-teachers 
generally were given opportunity to teach Grade X students. In fact, some 
secondary schools only allow student-teacher to teach Grade X students. It shows 
that she gained trust from her teacher supervisor, so she was given the opportunity 
to teach not only one but two classes of Grade XII.  
In terms of assessment implementation, she implemented her assessment as 
mostly formative assessment in the form of quizzes, comprehension questions, and 
assignments to check her students’ understanding of the materials. She became 
more competent in her assessment literacy, even though only in terms of 
understanding the template to design rubric to assess attitudes, skills, and 
knowledge through collaboration with fellow student-teachers from other study 
programs, who happened to be more well-informed than her in terms of some 
administrative tasks dealing with teaching (writing yearly program and semester 
program) and assessment (writing rubrics).  
In terms of the teacher supervisor and lecturer’s support toward the student-
teacher’s language assessment literacy development, the student-teacher in this 
particular school received little support since she was considered competent enough 
to conduct her own teaching and her own assessment. It can be seen from the 
interview that only minor suggestions or revision were provided by teacher 
supervisor and lecturer concerning her assessment design. 
One of the limitations of the study is that only one participant was involved in 
this study which might not provide a complete picture of what was happening 
during teacher practice in terms of ELESP student-teachers’ language assessment 
literacy development. This participant conducted her teaching practice program in 
one of the most favorite state senior high schools in Yogyakarta. It is situated in a 
rural area, and it is considered as one of the best schools in terms of the 
implementation information technology. Other contexts of ELESP teaching-
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practice program (rural vs. urban schools, senior vs. junior high schools, senior vs. 
vocational high schools, private-based vs. state-owned schools) were not 
represented. 
 
Conclusion 
More qualitative studies need to be conducted to explore and better understand 
the role of teaching practice in the development of student-teachers’ language 
assessment literacy. Multiple methods of data collection (interview, lesson plans, 
assessment materials, video-recorded teaching performances, observations, 
reflective journals, among others) and a longitudinal study must be employed to 
provide a more complete picture of what is happening in the teaching practice 
program. It is necessary therefore to conduct more studies on this area since teacher 
candidates’ field experiences can influence their perception of assessment and their 
assessment decisions, as well as many other instructional decisions (Clark, 2015; 
Heafner, 2004).  
The other limitation was the data collection technique. The data were collected 
through interview using text-based WhatsApp application which might limit the 
interaction and depth of the interview. Since the participant was quite busy (it was 
toward the end of the semester with a lot of deadlines) and considering the time 
difference, the distance as well as the quality of the internet will not guarantee the 
smooth quality of long-distance video or even phone call, so text-based chat was 
chosen. However, the synchronous nature of text-based chat allows both the 
interviewee and interviewer ample time to think about the responses and further 
follow-up questions which can facilitate more meaningful interaction. 
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